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The provision of professional development (PD), 

or on-the-job learning opportunities targeted at 

specific classroom skills, is an increasingly 

popular mechanism in many U.S. states for both 

supporting the work of early educators and 

moving towards professionalization of the 

workforce.1 In Louisiana, the passage of a major 

accountability policy in 2012 spurred the 

Department of Education (LDOE) to begin both 

encouraging and financially supporting local 

early childhood networks’ investment in PD 

opportunities for early educators. This brief 

uses data from two Louisiana communities to 

explore three key questions about LDOE’s 

investment:  

 

(1) how much PD do early educators report 

receiving across ECE sectors,  

(2) what is the relationship between site PD 

and site quality, and  

(3) what is the relationship between site PD 

and quality improvement over a one-year 

period. 

 

We leveraged data from two sources, a fall 

2018 survey of early educators2 across both 

child care and school-based pre-k settings in 

Rapides and Jefferson parishes (~80% response 
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• More than half of early educators in 

Jefferson and Rapides parishes reported 

participating in a high level of professional 

development (PD), but teachers in school-

based settings participated more than 

those in child care. School sites were also 

far more likely to have more than half of 

staff report high levels of PD. 

 

• Sites where more than half of teachers 

experienced a high level of PD had higher 

CLASS scores than sites where more than 

half experienced a low level of PD. This 

was particularly true for child care sites 

with high levels of PD focused on CLASS 

and curriculum. 

 

• Site level PD was not related to CLASS 

score improvement over a one-year 

period. 

Summary 
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rate), and statewide administrative data on the 

quality of teacher-child interactions, measured 

using the Classroom Assessment Scoring System 

(CLASS).3,4 We used survey data from 586 lead 

teachers who provided information about their 

PD experiences during the 2017-2018 year to 

calculate amounts of individual and site level PD 

participation.5 We then connected site level PD 

participation to CLASS scores from a total of 

119 sites (52 child care centers and 67 school-

based programs).6   

We first used survey data to estimate how 

much PD educators received, both overall and 

across sectors. The survey asked educators how 

much time they had spent in PD in the past year 

across a set of common early childhood content 

areas (i.e., the CLASS, delivering content and 

curriculum, enhancing social-emotional 

development, and assessment with TS GOLD).  

 

Teachers could report spending no time, a brief 

session, half of a day, a full day, or multiple days 

on PD in each topic. Based on research 

suggesting that PD is most likely to be effective 

when teachers receive opportunities for an 

extended period of time7, we recoded PD 

amounts into three categories: low (no time or 

brief session), medium (half day), or high (full 

day or multi-day).  

 

Table 1 presents the percentage of early 

educators reporting low and high amounts of 

PD both overall (e.g., across all topics) and 

across each of the four content areas. 

 

More than half of all teachers (59%) received a 

high amount of PD in at least some topic area.    

 
Overall Child Care School 

 N = 586 teachers N = 335 teachers N = 247 teachers 

PD Amount  low high low high low high 

Overall PD   19% 59% 25% 53% 11% 67% 

CLASS PD 37% 39% 45% 33% 26% 44% 

Curriculum PD 35% 42% 47% 32% 21% 53% 

Social-Emotional PD 50% 24% 50% 24% 50% 24% 

TS Gold PD 40% 34% 51% 30% 28% 38% 

Table 1. Percent of teachers with low and high PD participation 

Early Educator Professional 
Development Participation 

 

Note. PD amounts are characterized as low (no time or brief session); medium (half day); 

and high (full day or multi-day). Table 1 does not report the percentages of who received a 

medium amount of PD. 
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Educators in schools (67%) were somewhat 

more likely to receive high amounts of PD than 

those in child care (53%) and this pattern 

largely persisted across topic areas. For 

example, about 45% of early educators in child 

care reported low levels of PD on CLASS and 

curriculum, whereas in schools it was about half 

that (26%). Social-emotional PD was rare across 

sectors, however, with half of teachers 

reporting low PD in both schools and child care.  

 

Table 2 aggregates PD to the site level. Sites 

where 50% or more of teachers reported having 

a low level of PD are coded as having a low level 

of PD overall; sites where at least 50% of 

teachers received a high amount of PD are 

coded as having a high level of PD overall.8  

 

We see similar patterns at the site level as at 

the individual level. Nearly two-thirds of sites 

reported high levels of PD overall. School sites 

were about twice as likely to have high levels of 

CLASS, curriculum, and TS Gold PD as child care, 

but schools and child care were equally likely to  

 

 

 

 

 

 

 

 

 

report site wide high levels of social-emotional 

PD.  

We next explored whether site level PD was 

related to site level CLASS scores; that is, we 

compared sites where most teachers reported a 

high levels of PD in the past year to sites where 

most teachers reported low levels of PD. Figure 

1 presents the average difference in Fall 2018 

CLASS scores between high and low PD sites 

both overall and across PD types. It shows an 

overall pattern of higher CLASS scores in sites 

where teachers reported a high level of PD than 

low level PD sites, for all PD types except social-

emotional. This was particularly true for CLASS 

and curriculum PD in child care, and for CLASS 

PD and TS Gold PD in schools. 

 

 

 
Overall 

N=151 sites 
Child Care 
N=72 sites 

School 
N=79 sites 

PD Amount  low high low high low high 

Overall PD   16% 64% 25% 49% 8% 77% 

CLASS PD 39% 40% 51% 28% 29% 50% 

Curriculum PD 39% 40% 61% 20% 21% 58% 

Social-Emotional PD 59% 21% 54% 20% 63% 21% 

TS Gold PD 43% 29% 62% 16% 27% 39% 

Table 2. Percent of sites with at least 50% of teachers reporting low and high PD participation 

 

Note. Sites are characterized as having low overall levels of PD if 50% or more of teachers at 

the site reported receiving only brief or no PD sessions and high overall levels of PD if 50% 

or more of teachers reported receiving full or multi-day PD 

 

Is Professional Development 
Participation Linked to Site-
Level Quality? 

 



4 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Finally, we tested whether sites that had high 

levels of PD had larger increases in CLASS scores 

between the fall of 2017 (prior to the reported 

PD) and the fall of 2018 than low PD sites. We 

saw no relationship between site level CLASS 

growth and professional development. 

Professional development opportunities for 

early educators may build their classroom skills, 

set them up for new professional roles, and 

increase commitment to early education as a  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

profession. This brief showed that in the years 

following LDOE’s investments in PD, many early 

educators across both child care and school-

based settings were able to access PD. 

However, fewer child care teachers than 

school-based teachers accessed PD at the high 

level needed for effective professional 

learning.9 It was also the case that a minority of 

centers were able to provide a high level of PD 

to the more than half of their staff. We do find 

that PD is linked to current quality; that is, sites 

where teachers report engaging in more PD 

have higher CLASS scores. Site level PD was not 

linked to one-year growth, however. One 

reason for this finding may be that one year is 

too short to detect a difference in classroom 

practice, as teachers must practice and develop 

Is Professional Development 
Participation Linked to Site-
Level Quality Improvement?

 

Conclusion 
 

Note. Based on Fall 2018 CLASS scores from 119 sites (52 child care centers and 67 school-

based programs) that had Fall 2018 SEELA survey responses  
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Figure 1. Difference in CLASS Scores for sites with low vs high PD participation 
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their skills. Another is that teacher turnover is 

notoriously high in ECE, particularly in child care 

centers10 where nearly 50% of lead teachers 

leave annually. Even with the provision of PD 

for many staff, sites have several new teachers 

each year, and remaining teachers must 

manage ongoing instability that may impact 

their practice or shift the age of the children 

they work with. This brief provides initial 

evidence suggesting that PD may be an 

important ingredient in ECE quality, but also 

highlights that supporting teachers and their 

practice in a variety of ways may be important 

for ensuring that investments in PD translate to 

higher-quality sites in the long-run.
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