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A Fond Farewell & A Look Ahead 
-The Future of The Oklahoma Reader-

Dear Readers, 

It is with hearts full of gratitude and pride that we present to you our final publication as 
your editorial team. Serving as the stewards of this journal has been one of the most rewarding 
chapters of our professional lives. 

When we first embarked on this extraordinary journey, we were driven by a singular, 
powerful vision: to not just curate excellent content, but to boldly propel The Oklahoma Reader 
forward into a dynamic, indispensable resource that meets the rapidly evolving needs of every 
modern educator. Reflecting on these past three years, our hearts swell with immense pride for 
what we have achieved together. It has been a true labor of love! We didn't just update the 
journal; we revolutionized it. We breathed new life into its visual identity with a fresh, 
contemporary template, and critically, we re-envisioned our submission categories to align with 
the cutting-edge trends shaping literacy education today. In a pioneering effort to champion 
accessibility, we established a seamless electronic submission process, dismantling old barriers 
for authors. And most profoundly, we brought the journal "home," integrating all our 
publications directly onto the Oklahoma Literacy Association website. This shift has made the 
incredible work of our authors more discoverable, accessible, and central to the life of our 
organization. 

As we prepare to hand over the reins, we are leaving you with a powerful, forward-
looking collection of manuscripts that perfectly captures the current pulse of literacy education, 
masterfully blending the human element of teaching with the frontier of new technology. This 
volume is a true treasure trove of ideas: one author challenges us to move beyond standard 
markup, creating a personalized "record of curiosity" that drives deeper textual engagement, 
while multiple fascinating pieces tackle the digital elephant in the room—the AI Revolution—
exploring how tools like ChatGPT are already reshaping everything from website evaluation to 
college composition courses. For those seeking to ignite creativity, look out for a piece on 
multimodal projects that cultivate literacy in ways that far exceed the traditional book. 
Additionally, we remain grounded in the essentials with work that offers a thoughtful approach to 
curriculum planning to ensure our youngest writers build foundational skills with purpose. 
Finally, you will find vital research focused on supporting academic vocabulary instruction 
through culturally responsive scaffolding that honors and uplifts diverse learners, rounding out a 
volume that is both innovative and essential. 

As we sign off, we are thrilled to pass the torch to a team of educators who exemplify 
passion and excellence. Please join us in welcoming your incoming editors from Southwestern 
Oklahoma State University: 



Dr. Kriss Larkin, Dr. René Fleischbein, Dr. Anika Rohla, and Associate Professor Natasha 
Tinsley 

We know these colleagues well as they have been learning alongside your current 
editorship during this current publication cycle. We are confident they will bring fresh, 
innovative perspectives to the journal. Their deep love for literature and dedication to teacher 
education ensures that The Oklahoma Reader is in the very best of hands. You will find their full 
introductions and photos in the following pages. 

Thank you for trusting us with your stories, your research, and your teaching moments. It 
has been a privilege to learn alongside you. 

With gratitude, 

Dr. Dana Oliver, Dr. DiAnn McDown, Dr. Mary Sloat, and Dr. Kelly Baker 
The Oklahoma Reader Editorial Team (2023–2026) 



Meet the New Team! 

 
Dr. Kriss Larkin 

Dr. Kriss Larkin is an Assistant Professor of English 
and Humanities at Southwestern Oklahoma State 
University in Weatherford, Oklahoma. She holds 
bachelor’s degrees in sociology and English from 
Middle Tennessee State University, a master’s degree 
in literature with a concentration in creative writing 
from Belmont University, and a PhD in literature with 
a focus on creative writing from the University of 
Texas at Dallas. Exploring the interplay between 
sociology and English is a central passion, as she 

seeks to integrate the popular with the academic. Dr. 
Larkin’s current work aims to demonstrate how popular culture, particularly rap and hip hop 
culture, can increase student attentiveness in the writing classroom, thus improving and 
promoting literacy. She is also a devoted reader of young adult literature and values its potential 
to solidify literacy skills and scholastic engagement in older readers. 
 

Dr. René Fleischbein 
René Fleischbein, Assistant Professor of English and Humanities at 
Southwestern Oklahoma State University, earned her PhD in 
English Literature at The University of Southern Mississippi 
where her research examined post-World War II British children's 
fantasy literature and its relationship to conduct books of the 18th 
and 19th centuries, particularly in how these genres teach young 
readers to negotiate their environments. Her areas of research 
include literacy studies, young adult literature, fantasy literature, 
British literature of the long 19th century, Early Modern literature, 
and rhetoric and its history. Dr. Fleischbein developed an interest 
in literacy studies while researching her master’s thesis and 
encountering such texts as Margaret Meeks’s How Texts Teach 

what Readers Learn (1988) and Diana Wynne Jones’s “The Heroic 
Ideal–A Personal Odyssey” (1989), which strengthened her belief in the power of literacy to 
teach young readers how to navigate the world and cultivate critical thinking. 

  

Hello, readers of The Oklahoma Reader! We’re excited to introduce ourselves and to 
continue the meaningful work of supporting educators and celebrating literacy across 
Oklahoma. We can’t wait to collaborate with you, learn from you, and share the powerful 
stories and research that shape our field. 
We invite you to submit your ideas, articles, and classroom insights— your voice is essential 
to the future of this journal, and we look forward to working with you!  



Dr. Anika Rohla 
Dr. Anika Rohla, an Associate Professor of English at Southwestern 
Oklahoma State University, enjoys teaching English, German, and 
English Education courses. She also serves as the English 
Education Coordinator, where she loves working with pre-service 
teachers. Dr. Rohla has taught secondary English for 15 years in 
two public schools in Oklahoma. She earned her EdD from 
Southern Nazarene University in Administration and Leadership. 
Her dissertation focused on the implementation of Holocaust 
education in secondary English and social studies classrooms 
across Oklahoma. As a professional, Dr. Rohla loves teaching in 
the university classroom, researching and writing, presenting and 
organizing conferences, and providing professional development 
opportunities for educators. Furthermore, Dr. Rohla is involved in 
several professional organizations including the College English 
Association, Children’s Literature Association, and the SB1671 

Oklahoma Holocaust Legislation Coalition. She serves as the Northwest Regional Coordinator 
for the Oklahoma Council of Teachers of English and as also a member of the National, 
Oklahoma, and local Education Associations.  

 

Natasha Tinsley, M.Ed., MFA 

Natasha Tinsley is an Associate Professor in the Language and 
Literature Department and the Writing Center Coordinator at 
Southwestern Oklahoma State University (SWOSU). She 
teaches courses that focus on writing and literature, 
incorporating themes specific to diversity and mental health 
awareness. As part of her writing center responsibilities, she 
structures training for incoming consultants that carry the same 
themes to ensure writers feel supported. Her current conference 
presentations also hold similar themes to further support their 
necessary recognition and importance.  She holds a degree in 
English and an MFA in Creative Writing from Oklahoma State 
University and an M.Ed. from Cameron University. Before 
SWOSU, she taught Language Arts to middle school and high 
school students, as well as attending several conferences and 

professional training centered around secondary education and student achievement. It is this 
experience as well as her current interactions with current students that makes her excited to join 
the incoming editorial team for The Oklahoma Reader and help support literacy efforts across all 
age groups.  

 

 

 

https://www.oklahomaliteracy.org/currentissue.html


A Message from the Oklahoma 
Literacy Association Chair,  
Rori Hodges 

Welcome to the Oklahoma Literacy Association! 

My name is Rori Hodges, and I am honored to serve as 
Chair of OKLA for the 2025-2026 school year. If you're 
here, it's because you share something I've carried with me 
for most of my life—a deep love for reading and writing and 
a belief in their power to open doors for every student. My journey in education began in 2009 
when I stepped into my first PreK classroom. For ten years, I had the joy of watching our 
youngest learners discover the magic of stories and the excitement of putting their own ideas on 
paper. I then spent five years teaching 3rd grade, where I saw firsthand how strong literacy skills 
become the foundation for everything else students tackle in school and beyond. Since January 
2024, I've served as an Early Childhood Specialist at the Oklahoma State Department of 
Education, where I continue to advocate for literacy as a cornerstone of educational success. 
Whether you're teaching PreK or graduate students, working in a bustling suburban school or a 
close-knit rural community, you know the truth: literacy transforms lives. It opens up worlds, 
builds confidence, and creates opportunities. That's what OKLA is all about—supporting you in 
this vital work. As a member of OKLA, you'll find a community that truly understands the 
challenges and triumphs of literacy education. Our annual spring conference brings together 
inspiring speakers, research-based strategies, and practical tools you can use in your classroom 
right away. Our summer leadership series and book clubs offer deeper dives into topics that 
matter most to you. And our peer-reviewed journal, The Oklahoma Reader, keeps you connected 
to the latest thinking in our field. But beyond the events and resources, what makes OKLA 
special is you—the dedicated educators who show up every day to nurture readers, writers, and 
thinkers. Together, we're building a future where every Oklahoma student has the literacy skills 
they need to thrive. I invite you to explore our website, discover our membership benefits, and 
join us in this important work. Whether you're a veteran teacher or just beginning your career, 
there's a place for you in the OKLA family. Thank you for your commitment to Oklahoma's 
students. I look forward to connecting with you!  

With gratitude, 

Rori Hodges,  
Chair, Oklahoma Literacy Association   
Early Childhood Specialist, Oklahoma State Department of Education 
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Scaffolding Success: Culturally Responsive 

Academic Vocabulary Instruction for  

EL Newcomers 

Samantha Crofford and Dr Qiuying Wang 

Abstract 

This study investigates the impact of targeted academic vocabulary instruction, specifically 

morphological instruction and cognate-based instruction, on English Learners (ELs) in a middle 

school in Oklahoma. The research integrates quantitative and qualitative data to provide a 

comprehensive understanding of how vocabulary development influences students’ language 

proficiency and classroom engagement. Findings contribute to the growing body of research on 

effective literacy practices for ELs and offer actionable insights for educators supporting 

linguistically diverse learners. 

Introduction 

In working with second year EL newcomer students, we observed a significant 

instructional gap: the absence of targeted support for developing academic vocabulary. Although 

many students demonstrated notable growth in decoding and basic comprehension, they 

continued to struggle with the academic language required for success across content areas. This 

persistent gap highlighted the need for focused vocabulary instruction and motivated the present 

study, which examines the role of academic vocabulary development in supporting English 

Learners (ELs) at the middle school level. 

This study investigates the effects of structured academic vocabulary instruction, 

specifically morphological instruction and cognate-based instruction, on ELs’ language 

development and classroom engagement. To capture a comprehensive picture, the research 

integrates multiple data sources, including MAP growth assessment scores for reading, 

participation metrics, students’ artifacts and teacher observations, reflections and feedback. 

Together, these perspectives offer a nuanced understanding of how intentional vocabulary 

instruction can strengthen language proficiency and promote academic success for middle school 

newcomer ELs (NWEA, 2023). 

Literature Review and Theoretical Foundation 

The Urgency of Academic Vocabulary Instruction 

Academic vocabulary plays a pivotal role in students’ academic success, particularly for 

English Learners (ELs), who often face challenges navigating the language of instruction in 

school settings (Poole & Sahakyan, 2024). Unlike conversational or social English, academic 

vocabulary consists of domain-specific and cross-disciplinary terms essential for reading 

comprehension, writing proficiency, and performance on standardized assessments. As Haynes et 

al. (2024) noted, English proficiency among ELs significantly declined in the years following the 
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onset of the COVID-19 pandemic, creating an even greater urgency for intentional vocabulary 

instruction. 

This need is especially apparent in states like Oklahoma, where standardized testing data 

reveal widespread reading challenges. According to the National Assessment of Educational 

Progress (NAEP), only 23% of fourth-grade students and 20% of eighth-grade students in 

Oklahoma read at or above proficiency levels (Martinez-Keel, 2025). The situation is even more 

dire in districts like Oklahoma City Public Schools (OKCPS), where 66% of fourth graders are 

not proficient in reading (Melon, 2024). These alarming statistics reflect systemic gaps in literacy 

instruction, particularly among vulnerable student populations. Yet, many districts continue to 

promote students regardless of literacy benchmarks, further compounding the issue. 

Given these challenges, academic vocabulary instruction is not a supplementary element of 

literacy education, it is foundational. Explicit vocabulary instruction that includes visual 

supports, morphological analysis, and culturally responsive teaching strategies can empower ELs 

to engage meaningfully with content and improve their academic trajectories. Furthermore, such 

practices can benefit all learners, not just those classified as English Learners. 

Supporting English Learners: Strategies and Barriers 

Research underscores the critical importance of instructional support for ELs in achieving 

reclassification and avoiding long-term EL status (Poole & Sahakyan, 2024). The stigma 

associated with long-term EL designation can negatively affect students’ self-perception and 

school accountability outcomes (Poole & Sahakyan, 2024). To mitigate these issues, effective 

instructional strategies must target the linguistic and cognitive needs of ELs, and provide 

scaffolds such as visuals, flashcards, cognates, and morphological cues. 

Moreover, many ELs enter U.S. schools with rich literacy practices cultivated in out-of-

school contexts, such as translating documents or interpreting for family members (Capps et al., 

2005). However, traditional instructional approaches often fail to leverage these existing skills, 

resulting in missed opportunities to affirm students’ linguistic capital and deepen their learning 

(Osipova & Lao, 2022). 

Research consistently demonstrates that bilingual education strengthens academic 

achievement and can help close performance gaps between students’ home and target languages 

(Thomas & Collier, 2002, Genesee et al., 2006, and Bialystok, 2001). However, despite these 

well-documented benefits, approximately 76% of emergent bilingual students in the United 

States are served in ESL or English-only programs, where they receive minimal or no instruction 

in their home language (Menken & Soloraza, 2013). This discrepancy highlights a missed 

opportunity to leverage students’ existing linguistic resources to support academic development. 

One evidence-based approach that bridges this gap is cognate instruction, a strategy 

commonly used in bilingual classrooms. Cognate instruction builds on the shared Latin roots of 

English and Spanish, enabling students to transfer vocabulary knowledge across languages 

(August et al., 2005). For instance, a Spanish-speaking learner can draw on their understanding 

of construcción in Spanish to infer the meaning of construction in English. Beyond cognates, 
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translanguaging has emerged as a powerful pedagogical framework for activating students’ full 

linguistic repertoires. Translanguaging encourages learners to fluidly use all their languages to 

make meaning, interpret complex content, and engage deeply in academic tasks. Research shows 

that when students are invited to draw from their home languages alongside English, they gain 

greater access to rigorous material and demonstrate stronger cognitive flexibility and 

metalinguistic awareness (García & Sylvan, 2011).  

Morphological instruction has been shown to significantly enhance middle school students' 

ability to recognize and manipulate meaningful word parts (Crosson & Moore, 2017). This form 

of instruction is especially beneficial for English Learners (ELs), as academic English is highly 

morphologically complex and often requires students to decode multisyllabic words composed of 

prefixes, roots, and suffixes. Research indicates that teaching students to break words into 

morphemes not only strengthens vocabulary knowledge but also supports reading 

comprehension, spelling, and overall language development (Crosson & Moore, 2017). 

For all ELs, morphological instruction becomes even more powerful when Greek and Latin 

roots with cross-linguistic connections are intentionally selected. Many English roots share 

cognates in Spanish, enabling learners to draw on their first language as a resource. Studies show 

that activating students’ home language in this way not only accelerates vocabulary acquisition 

but also fosters confidence, agency, and metalinguistic awareness. When ELs recognize that they 

already possess partial knowledge of many English academic terms, they develop a stronger 

sense of linguistic competence, which contributes to improved performance across content areas 

(Goodwin & Ahn, 2013). 

Theoretical Framework: Vygotsky’s Sociocultural Theory and Zone of Proximal 

Development 

This study is grounded in Vygotsky’s Sociocultural Theory of learning, particularly his 

concept of the Zone of Proximal Development (ZPD). The ZPD posits that learners can perform 

tasks beyond their independent capabilities when guided by a more knowledgeable other—

typically a teacher or peer (Eun, 2019). Academic vocabulary instruction, when explicitly taught 

and scaffolded through visuals, morphology, and repetition, aligns with this theory by serving as 

a bridge between what students know and what they can learn with support. 

In Vygotsky’s view, cultural tools such as language, symbols, and visual representations 

mediate cognitive development (Eun, 2019). In the context of EL instruction, tools like 

flashcards, tracing sheets, syllable clapping, and word walls function not only as learning aids 

but also as instruments for cognitive development. Importantly, the effectiveness of these tools 

depends on their cultural and linguistic relevance. For example, Jiménez et al. (1996) uses 

cognates and culturally familiar imagery which enhances comprehension and retention for 

bilingual learners. When students recognize commonalities between English academic 

vocabulary and words in their home language, especially in Latin-based languages such as 

Spanish, they gain confidence and deeper linguistic insight (Jiménez et al., 1996; Echevarria et 

al., 2017). 
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Together, these findings suggest that vocabulary development in multilingual newcomers is most 

effective when instruction is adaptive, responsive, and emotionally attuned to students' linguistic 

backgrounds, social identities, and readiness levels. Sustained engagement, individualized 

support, and collaborative peer learning emerged as essential conditions for measurable 

vocabulary and content learning progress. 

Part III. NWEA MAP reading scores 

The NWEA MAP reading scores Fall 2024, Winter 2024, Spring 2025 for 5th and 6th 

graders were presented to show students’ progress in reading processing, vocabulary and critical 

reading. These benchmarks are based on historical data and predictive modeling from millions of 

student test records, allowing you to see how a child’s scores compare to national norms. 

Figure 2 

NWEA MAP reading scores Fall 2024, Winter 2024, Spring 2025 

Note. In Figure 2, the scores were combined between the three 5th grade classes and then 

two sixth grade classes.  

Over the course of a year, 5th grade NWEA Map RIT scores increased from 159 to 165, 

while 6th grade NWEA MAP RIT scores increased from 170-175. This indicates measurable 

progress in reading comprehension amongst the fifth and sixth grade English learners. These 

gains reflect the student’s ability to engage with more complex texts, which is likely supported 

by the targeted academic vocabulary strategies provided in instruction. By providing an 

instructional emphasis on morphological awareness, cognates, and visual support, it contributes 

to the students' improved capacity to derive meaning from texts. This means students are 

growing not only quantitatively but also qualitatively by being exposed to various reading 

strategies.  
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Discussion 

This study highlights the powerful impact of integrating cognate awareness and 

morphological instruction into academic vocabulary development for multilingual learners. The 

findings suggest that when vocabulary instruction is scaffolded through visuals, linguistic 

comparisons, and interactive strategies, students become more engaged and are better able to 

internalize and apply academic language across content areas. 

One of the most promising observations was students’ increased participation and 

confidence when they could draw on their home languages to make sense of English academic 

terms. This aligns with research that emphasizes the importance of recognizing and leveraging 

the linguistic assets multilingual learners bring to the classroom (Fine, 2018). Rather than 

viewing students’ first languages as obstacles, the instructional model positioned them as bridges 

to deeper understanding. By explicitly teaching cognates and connecting them to morphology 

and meaning, educators can help students transfer knowledge across languages and content areas. 

In particular, the word wall that included both English academic terms and their cognates in 

multiple home languages, such as Spanish, Arabic, Burmese, and Vietnamese, proved to be a 

central instructional and cultural tool. It not only served as a reference for vocabulary 

development but also validated students’ linguistic identities. This multilingual approach fostered 

a more inclusive and equitable learning environment, where students could see themselves 

reflected in classroom instruction. 

Furthermore, the incorporation of morphological awareness, through syllable segmentation, 

root word identification, and stress pattern analysis, supported both decoding and vocabulary 

acquisition. These metalinguistic strategies strengthened students’ ability to identify word parts 

and use that knowledge when encountering unfamiliar academic terms. As Vygotsky’s Zone of 

Proximal Development (ZPD) suggests, students were able to complete more complex linguistic 

tasks with appropriate scaffolding than they could independently (Eun, 2019). 

The role of interactive review games, such as Cognate Bingo and vocabulary scavenger 

hunts, also cannot be understated. These activities created a low-pressure environment where 

students could practice academic terms in meaningful and playful ways. Movement and 

collaboration encouraged repetition and semantic processing, further supporting retention. 

Finally, this work also responds to broader challenges in education, especially in states like 

Oklahoma, where reading proficiency scores remain low (Martinez-Keel, 2025; Melon, 2024). 

By foregrounding academic vocabulary instruction and culturally responsive practices, this 

model contributes to efforts aimed at narrowing persistent achievement gaps and building 

stronger language foundations for all students. 
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While results were promising, future research should explore longitudinal outcomes, 

particularly how cognate awareness influences reading comprehension and performance on 

standardized assessments. Additionally, more professional development is needed to support 

teachers, especially those who are alternatively or emergency certified, in implementing these 

strategies effectively. 

Limitation and Future Direction 

This study provided valuable insights into the implementation of academic vocabulary 

instruction in an English Learners classroom. There were a few limitations that must be 

acknowledged that may affect the findings and interpretation. The study that was conducted used 

a relatively small sample of English learners from a single school. The results may not be 

generalizable to broader populations, especially in diverse educational settings where student 

demographics, instructional resources, and teacher training may differ. Not only diverse 

educational settings, but different instructional approaches could also be a factor. Teaching 

styles, classroom management, and familiarity with academic vocabulary instruction can affect 

how the intervention is implemented and received by students. Not all teachers teach the same 

way, and not all students learn the same way; therefore, instructional approaches often need to 

change to accommodate those needs. 

The instructional intervention was implemented over a one-year time frame. Vocabulary 

instruction and utilizing academic language is a long-term process. If there were to be a longer 

duration, it could have allowed for a more comprehensive understanding of the impact of 

instruction on both retention and academic performance. Not all students are at the same English 

language proficiency levels within the classroom. With varied levels, this could have influenced 

how they respond to the instruction. The approach may have been more effective for some with a 

proficiency level, while others can shed light on where extra instructional methods are needed. 

Despite the limitations, this study contributes to the growing body of research on academic 

vocabulary instruction for English learners. It also offers important implications for future 

research and classroom practice. Studies in the future will need a larger, more diverse population, 

extended timelines, and a valid, workable instructional method to help validate and expand these 

findings. 

Recommendations for Future Research and Classroom Practice 

Future efforts should prioritize disciplinary literacy and context-driven vocabulary 

instruction that integrates academic language development with content learning. Cross-

disciplinary collaboration among content-area teachers is essential to establish consistent 

instructional processes, reducing student confusion and promoting coherence across classrooms. 

In addition, technology-enhanced vocabulary instruction should be explored thoughtfully to 

ensure equitable access and meaningful integration, rather than serving as a standalone solution. 

While technology can strengthen traditional instructional practices, overreliance may limit 

students’ ability to meet future academic standards. 
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Longitudinal research on vocabulary development is also needed to capture patterns of 

growth and retention that short-term studies often overlook. Such research can provide critical 

insight into the long-term impact of instructional methods and support data-informed decision-

making, particularly for identifying students who are not meeting grade-level expectations and 

refining targeted interventions. Furthermore, examining the role of morphological awareness is 

essential for sustained vocabulary growth and academic success. Systematic inclusion of 

morphological instruction in curricula, technology tools, and teacher preparation can enhance 

English learners’ ability to analyze and derive meaning from complex academic language. 

Collaborative action research offers a powerful approach for improving academic 

vocabulary instruction by empowering teachers to engage in reflective, data-driven inquiry 

within their own classrooms. Through shared investigation and collaboration, educators can 

develop sustainable practices that address the diverse linguistic needs of English learners. 

Finally, developing and evaluating adaptable intervention models, supported by technology for 

personalization, can ensure equitable access to rigorous content for all students, not only English 

learners, and contribute to closing persistent achievement gaps. 
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development manually. The chart below highlights several recommended LENS notification 
categories to help ensure you remain aware of whether a bill you are following is advancing or 
no longer under active consideration. 

Table 2 
Key Legislative Action Categories and Tracking Options within LENS 

Action 
Category 

Specific Option to 
Track 

Why You Might Select This 

Committees Committee Report 
Filed 

Indicates if a bill survived its first major 
hurdle and is eligible for a full chamber vote. 

Committees Returned to Committee Rarely will a bill be continued after being 
returned to committee.   

Floor Third Reading Represents the final vote in the originating 
chamber (House or Senate) before the bill 
moves to the opposite chamber. 

Opposite 
Chamber 

Measure Received Confirms that the bill is now under 
consideration by the other legislative body. 

Executive 
Action 

Governor’s Action The Governor’s approval or veto determines 
whether the bill becomes law. 

Note. This table is included to help teachers and school leaders select potential bill tracking 
options within the LENS platform so they may stay informed about key points in the legislative 
process, track bill movement, anticipate changes affecting literacy instruction, and respond 
proactively as legislation develops. There are additional options each educator may find valuable 
when exploring the LENS platform.  

Section II: The Current Strong Readers Act (SRA) Requirements & Proposed Amendments 
The current version of the Strong Readers Act (70 O.S. § 1210.508B) is intended to strengthen 
literacy for students in Kindergarten through 3rd grade. The Strong Readers Act (SRA), which 
replaced the former Reading Sufficiency Act, outlines comprehensive literacy requirements for 
Oklahoma students starting in kindergarten to ensure foundational reading proficiency. Under 
these guidelines, schools are mandated to provide Tier 1 core instruction, which consists of at 
least 90 minutes of daily, scientific research-based reading instruction for all students. For 
students exhibiting a reading deficiency, schools must implement a Student Literacy Intervention 
Plan (SLIP) no later than 30 days after identification. These interventions, categorized as Tier 2 
or Tier 3, should be provided in addition to the 90-minute core instructional block and are 
tailored to meet individual student needs through explicit, evidence-based methods. 
Assessment and screening are central to the SRA, requiring all K-3 students to be evaluated 
using State Board-approved screening instruments, such as Amira or Star Early Learning Suite. 
These tools can serve as both universal screenings and specific assessments for identifying 
characteristics of dyslexia. If a student demonstrates below-grade-level performance in reading 
or is identified as being at risk for dyslexia characteristics, teachers must facilitate a conference 
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with parents to discuss the results and the resulting Individual Program of Reading Instruction 
(IPRI). Schools are also responsible for rigorous reporting, including maintaining an Annual 
District Reading Plan and submitting Beginning of Year (BOY) and End of Year (EOY) surveys 
to the State Department of Education to track student progress and program effectiveness 
For more resources, visit OSDE Strong Readers for Schools or enroll in the Strong Readers 
Coordinators’ Course on OSDE Connect. 
HB 4420: Strong Readers Act Expansion with Retention Focus (Speaker Hilbert) 
Oklahoma House Bill 4420, would amend the Strong Readers Act. The bill replaces multiple 
screeners with a single State Board–selected instrument that has been evaluated and ranked by 
the Commission for Educational Quality and Accountability (CEQA). Students identified 
through screening as demonstrating reading deficiencies or dyslexia-risk indicators must receive 
instruction using SBE-approved, science-of-reading–aligned materials, explicitly excluding 
balanced literacy and three-cueing practices. Accountability requirements expand to include 
annual reporting of individual intervention plans through accreditation, parent notification within 
seven days of identification, and monthly progress updates.  
The bill implements promotion and retention rules, requiring that third-grade students who do 
not demonstrate proficiency be retained unless they qualify for a good-cause exemption. 
Proficiency may be shown through the statewide ELA assessment, an approved alternative 
assessment, or a standards-based portfolio. Students promoted under exemptions must continue 
receiving intensive intervention, and incoming third graders with deficiencies must be placed 
with highly effective teachers and provided intensified, data-driven supports. 
Retained students receive additional instructional time, access to transitional instructional 
settings, and before- or after-school interventions delivered by specially trained teachers or 
tutors. The bill also mandates a “Read at Home” plan developed by OEQA and requires district 
Strong Readers Plans to include a reading specialist as part of the planning team. As 
implementation expands, these requirements will extend to grades four through eight. 
Additionally, the bill revises teacher preparation expectations to include study of the science of 
reading and explicit understanding of the negative impacts of balanced literacy and three-cueing, 
as well as how to identify and avoid such practices in instructional materials.  
(http://www.oklegislature.gov/BillInfo.aspx?Bill=hb4420&Session=2600) 
HB 2944 (Hall) & SB 1271 (Bergstrom) Oklahoma READS Act- Oklahoma Reading 
Excellence through Accountability, Development, and Standards Act. 
The Oklahoma READS Act, introduced as HB 2944 in the House and SB 1271 in the Senate, 
amends the Strong Readers Act to establish a mandatory, proficiency-based promotion system 
for early literacy. The act requires students in kindergarten through third grade to be screened for 
reading skills—including phonological awareness, decoding, fluency, vocabulary, and 
comprehension—at the beginning, middle, and end of each school year. If a deficiency is 
identified, school districts must implement an individual reading intervention plan within 30 
days.  
Beginning in the 2027-2028 school year, third-grade students who do not meet grade-level 
targets on the reading foundations and vocabulary portions of the statewide assessment must be 
retained. Promotion for these students is limited to defined "good-cause" exemptions, such as 
those for certain English language learners, students with disabilities assessed via alternate 

https://oklahoma.gov/education/services/literacy-policy-and-programs/strong-readers-for-schools.html
https://osdeconnect.pdx.catalog.canvaslms.com/courses/strong-readers-coordinators-course
https://osdeconnect.pdx.catalog.canvaslms.com/courses/strong-readers-coordinators-course
http://www.oklegislature.gov/BillInfo.aspx?Bill=hb4420&Session=2600
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standards, or students passing a state-approved alternative assessment. Retained students must 
receive a minimum of 90 minutes of daily, research-based intensive intervention. 
To support these standards, the State Department of Education will employ literacy coaches to 
provide daily technical assistance to teachers in low-performing districts. To qualify, a coach 
must hold a valid teaching certificate and either a master's degree with three years of reading-
instruction experience or a bachelor's degree with five years of experience. These coaches must 
demonstrate competence in training others in science-of-reading-based instruction. Additionally, 
starting in the summer of 2028, districts are required to provide in-person summer reading 
academies for students who do not meet proficiency targets. Districts must also publish annual 
reports detailing retention and promotion data on their websites. 
Under the READS framework, third‑grade promotion becomes dependent on demonstrated 
reading proficiency beginning in the 2027 to 2028 school year. Students who are not yet reading 
on grade level must be retained unless they qualify for one of several defined good‑cause 
exemptions, including exemptions for students with disabilities and English learners who have 
had less than two years of instruction. Retained or at‑risk students must receive intensive 
intervention services designed to accelerate progress and reduce reading gaps. 
(https://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201271&Session=2600)  
SB 1778: Strong Readers Act Expansion. (Sen. Pugh) 
This proposed legislation expands the Strong Readers Act by establishing a formal Transitional 
First Grade (T1) as a bridge year for students demonstrating significant literacy deficiencies 
based on State Board approved screening instruments. Under this model, students participate in 
grade-level, non-academic activities, such as lunch, recess, and electives, alongside age-level 
peers, while spending the majority of the school day in smaller instructional settings designed to 
deliver targeted literacy instruction and high-dosage intervention aligned with science-of-reading 
research. 
The bill places increased emphasis on early intervention by shifting the primary legislative focus 
to first and second grade, aiming to reduce the later need for third-grade retention. Transitional 
classrooms are structured to provide intensified, data-driven supports that can accelerate 
foundational reading development prior to the end of third grade. 
In addition, SB 1778 requires districts to offer mandatory summer reading academies for 
students in grades one through three who do not meet literacy benchmarks on end-of-year 
screeners. To support implementation, the bill also authorizes the deployment of literacy coaches 
and technical assistance teams to help districts establish transitional classrooms and seasonally 
based intervention programs. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1778&Session=2600) 
SB 1338: HEROES Program Expansion (Sen. Pugh) 
This act transitions the "Literacy Instructional Team" pilot into a permanent, state-wide program 
managed by the Oklahoma State Department of Education to provide long-term stability for 
literacy support. It mandates the creation of regional expertise networks, which include 
designated regional literacy leads and at least one Dyslexia Specialist per region to support local 
educators. To ensure compliance and participation, the bill introduces funding penalties, stating 
that high-need districts that decline state-assigned coaching support will become ineligible for 

https://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201271&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1778&Session=2600
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specific Strong Readers Act formula funding. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1338&Session=2600) 
HB 3023: Screening, Intervention, and Adjunct Restrictions (Rep. Lowe) 
This bill proposes several amendments to the Strong Readers Act designed to adjust screening, 
intervention, and instructional requirements. The bill would reduce the number of State Board–
approved screening instruments from three to two and shortens the deadline for implementing 
individual reading intervention plans from 30 days to 15 days following the identification of a 
reading deficiency. Interventions must consist primarily of direct instruction and not be digital 
intervention approaches. These services may not occur during core instructional periods for 
mathematics or other tested subjects. 
The bill expands the Reading Proficiency Team to include a school principal or vice principal 
and authorizes districts to contract with retired teachers as literacy coaches. It establishes 
bi-weekly progress reporting requirements for families, including specific suggestions for 
supporting reading development at home. Regarding promotion, HB 3023 permits the Reading 
Proficiency Team to recommend retention for first- and second-grade students who do not meet 
established benchmarks. Retention becomes mandatory for third-grade students who do not meet 
proficiency targets unless they qualify for defined exemptions, including those based on an 
Individualized Education Plan, a medical circumstance, or documented improvement following 
prior retention. The bill also prohibits non-certified adjunct teachers from teaching core subjects 
such as reading and mathematics in kindergarten through sixth grade, with additional restrictions 
for schools that do not meet literacy and numeracy targets. 
(https://www.oklegislature.gov/BillInfo.aspx?Bill=HB3023&Session=2600)  

Section III: Literacy, Academic, & Educator Certification Measures 
SB 1293, LETRS (Sen. Hicks) 
Establishes the "LETRS Training Revolving Fund" Language Essentials for Teachers of Reading 
and Spelling (LETRS) training for public school Pk-3rd teachers within a five-year period. 
(https://www.oklegislature.gov/BillInfo.aspx?Bill=SB1293&Session=2600)  

SB 1538, 8th Grade Reading Proficiency for Driver’s Licenses (Sen. Pugh) 
Directs Service Oklahoma to deny driver's licenses or permits to minors who fail to prove school 
enrollment or high school graduation. It further requires applicants to demonstrate eighth-grade 
reading proficiency or provide proof of working at least twenty-four hours per 
week.(http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1538&Session=2600) 
SB 1360, Math Achievement and Proficiency Act (Sen. Seifried) 
Building upon the foundations of the Oklahoma Math Achievement and Proficiency Act, 1360 
directs the OSDE to establish a three-year pilot program starting in the 2026-2027, which 
utilizes specialized mathematics instructional teams to provide technical assistance and support 
to districts with high numbers of struggling students. Teams assist educators in recognizing 
educational needs, particularly for students with math-related learning disabilities like 
dyscalculia. The legislation creates the Office of Mathematics Improvement to oversee these 
efforts and monitor the implementation of screening instruments and professional development 
across the state. (https://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201360&Session=2600) 

http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1338&Session=2600
https://www.oklegislature.gov/BillInfo.aspx?Bill=HB3023&Session=2600
https://www.oklegislature.gov/BillInfo.aspx?Bill=SB1293&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1538&Session=2600)
https://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201360&Session=2600)
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SB 1614, Restrictions on Adjunct Teachers (Sen. Seifried) 
SB 1614 makes targeted changes to Oklahoma’s adjunct teacher policies by requiring all adjunct 
teachers to hold at least a high school diploma and prohibiting them from serving as full-time 
mathematics or English language arts teachers in grades 1–5. The bill aims to strengthen 
instructional quality in early elementary grades, particularly in core literacy and numeracy—
while still allowing districts to use adjuncts in other subjects or upper grades. In addition to these 
instructional protections, SB 1614 updates statutory language to reflect current accrediting and 
oversight bodies and includes an emergency clause so the changes take effect immediately upon 
enactment. (http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1614&Session=2600) 
HB 3022, Adjunct Teacher Qualifications (Rep. Lowe) 
Imposes broad restrictions on the use of uncertified adjunct teachers across elementary schools. 
The bill prohibits adjuncts without traditional certification from teaching core subjects math, 
English language arts, science, or social studies in grades PK–6, whether part-time or full-time, 
and requires districts to implement stricter qualification standards. It also directs the State Board 
of Education to establish salary guidelines for part-time adjuncts, clarifying expectations and 
tightening oversight. Overall, HB 3022 represents a comprehensive effort to limit reliance on 
non-certified adjunct instructors in foundational grade levels and core academic areas. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=hb3022&Session=2600) 

Section IV: Teacher Recruitment, Student Well-being, and Parental Rights 
SB 1546, NEXT-ED Program (Sen. Pugh) 
Renames the "Inspired to Teach" program to the New Educators for Excellence in Teaching and 
Education (NEXT-ED) Program and increases the financial incentives for future teachers. The 
bill increases scholarship awards to $2,000 per year for the first three years of college and $5,000 
for the final year, raising the maximum scholarship total from $5,500 to $11,000. Upon 
graduation, participants who fulfill a five-year teaching commitment in Oklahoma public schools 
are eligible for an additional $20,000 in employment incentive payments ($4,000 per year). In 
total, a student who completes the full program and teaching requirement will receive $31,000 in 
state support. (http://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201546&Session=2600)  
SB 1776, Teacher Retention Tax Credit (Sen. Pugh) 
Offers a $10,000 refundable tax credit for certified teachers entering their 8th consecutive year of 
service. (http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1776&Session=2600) 
SB 1617, SPED Teacher Stipends (Sen. Pugh) 
Increases the stipend for Special Education certified teachers from 5% to 10% above the 
prevailing wage. (http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1617&Session=2600) 
SB 1337, Education Paid Paternity Leave (Sen. Pugh) 
Expands current paid maternity leave to include six weeks of paid paternity leave. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201337&Session=2600) 
SB 1720, Parental Presence at IEP Meetings (Sen. Pugh) 
Clarifies that parents may bring any individual of their choice to IEP/504 meetings without 
school interference or retaliation. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1720&Session=2600) 

http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1614&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=hb3022&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201546&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1776&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1617&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=SB%201337&Session=2600
http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1720&Session=2600
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HB 1493, Growing Minds, Active Kids Act (Rep. Rosecrants) 
Mandates 30 minutes of daily recess for grades PK-5; recess cannot fulfill PE requirements; 
recess cannot be taken away for academic or punishment reasons. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=hb1493&Session=2600) 
SB 1481, Recess Requirements (Sen. Seifried) 
Requires public schools to provide 40 minutes of daily unstructured play or recess for elementary 
students which can be split across two twenty minute periods; recess cannot fulfill PE 
requirements; recess cannot be taken away for academic or punishment reasons. 
(http://www.oklegislature.gov/BillInfo.aspx?Bill=sb1481&Session=2600) 

Section V: A Closing Invitation 
As educators, families, and literacy leaders continue navigating the evolving landscape of 
reading legislation in Oklahoma, staying informed is most manageable when we do so together. 
The work of understanding policy, and translating it into meaningful support for students, is 
strengthened through collaboration, shared knowledge, and the collective commitment found 
within a broader literacy community. Organizations such as the Oklahoma Literacy Association 
offer opportunities for connection, continued learning, and mutual support as we work to ensure 
strong literacy outcomes for all learners in our state. 
We encourage readers who wish to engage more deeply in this ongoing conversation to consider 
becoming members of the Oklahoma Literacy Association. Membership information is available 
at: https://www.oklahomaliteracy.org/membership-sign-up.html. We also invite you to join us at 
our upcoming statewide literacy conference hosted at the University of Science and Arts of 
Oklahoma (USAO). Conference details and registration can be found at: 
https://www.oklahomaliteracy.org/annual-conference.html#!event-register/2026/2/27/oklahoma-
literacy-association-2026-conference-literacy-for-all  

Through continued collaboration and shared purpose, we can promote stronger understanding, 
broaden access to reliable information, and ensure that Oklahoma’s literacy landscape continues 
to grow in ways that support students, educators, and families alike. 

Dr. Dana Oliver is an Associate Professor and Literacy Director at 
Southwestern Oklahoma State University as well as founder of 
Literacy Solutions, a consulting and professional literacy tutoring 
clinic. She serves in leadership roles within the Oklahoma Literacy 
Association, the Oklahoma Higher Education Reading Council, the 
Oklahoma Tourette Association, and is an active reviewer for the 
International Literacy Association. Dr. Oliver is a recipient of the 
Association of Teacher Educators Distinguished Dissertation 
Award and the Davinci Institute Fellowship Award. Favorite 
professional activities include collaborating for positive literacy 
change, providing professional development for school districts 
and conferences, and advocating for readers' rights, libraries, 
and support for students with neurological differences. 

http://www.oklegislature.gov/BillInfo.aspx?Bill=hb1493&Session=2600
https://www.google.com/search?q=http://www.oklegislature.gov/BillInfo.aspx?Bill%3Dsb1481%26Session%3D2600
https://www.oklahomaliteracy.org/membership-sign-up.html
https://www.oklahomaliteracy.org/annual-conference.html#!event-register/2026/2/27/oklahoma-literacy-association-2026-conference-literacy-for-all
https://www.oklahomaliteracy.org/annual-conference.html#!event-register/2026/2/27/oklahoma-literacy-association-2026-conference-literacy-for-all
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